Reading and Writing Workshop in
a Multiage Primary Classroom

By Pamela Evanshen and Susan Meade Lewis

Literacy development in the first cight vears of life is
entical. leis time that sets the stage for future successes
in learning to read and write (Intemnational Reading
Association & Natienal Association for the Education of
Young Children, 1998). The goal for early childhood
educators is 10 provide a lcwrming climate that 1s support-
ive and developmentally appropriate for young children
in this most noble quest (Snow, Burns, & Gritfin, 1998;
Burns. Griffin. & Snow, 1999). This mcans that literacy
goalsand expectations forchildren are individuabized. As
teachers make decisions about the education and weli-
being of young children. we are reminded to consider
whatisknown about child developmentand learning. the
strengths. interests and needs of individual children, and
the unigue social and culural dimensions of each child
(Bredekump & Copple. 1997). Wuh infornied teacher
support, children can be suecessfully challenged to grow
and mature as they move along the contunuum from
emerging 1o proficient readers and writers,

A reading and writing workshop approach is child-
centered and individualized. The diverse needs af chif-
dren are met through u flexible format which allows tor
different ways of knowing and learning. The intention of
this article is 1o share the components of an effecuve
reading and writing workshop implemented in one
nulttage primary classroom,

Literacy Based Community Building

After students enter the classroom and are greeted by
their teachers each day they independently complete a
morning routine consisting of attendance, lunch count,
classroom jobs and jourpal writing. A daily agenda is
posted with words and pictures depicting the day s events,
To develop a sense of community, set the focus for the
day, and emphasize literacy, the day begins with a large
group literacy-related activity. Chiidren gather on the
floor and are encouraged to sit comtortably respecting
one another’s personal space. The teacher is part of the
group and leads this activity.

On Monday. Wednesday, and Friday, students par-
ticipate in “Today’s News". During thistime. the children
share what is meamingful in their lives as the \eacher

writes their words on chart paper. In this activity, connec-
tions are being made between oral and writlen language
as the teacher models correct wnting and Janguage skills.

On Tuesday, swdents engage in literacy challenges
calied "Secret Message'. “Editing Senlences’, and ‘Pat-
tern Play™. The purpose of Secret Message s (0 share
impertant ynformation about the theme of study with the
godd 0 mind of integrating the curmiculum. Students
guess letters und then words in a format similar to the
game show “Wheel ol Fortune.” This favorite activity
leaches decoding. tracking. and letter and word recogni-
tion, The purpose of Editing Sentences is to leach the
childrento proot-read their own work (McCamier, Pinnell,
Fountas, 2000). The teacher writes anwncorrect senlence
on the board (i.e. i have a ludybug (o show you 2day) and
the students take turns correcting the mechanics and
spetling emrors. The purpose of Pattern Play is (o teach
word patterns and familics. Swdents write {_an} on
individual marker bourds: subsequently. the leacher adds,
“I1 you can write e, then you can write an  Students
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individually create other words fitting the paitern. These
words are shared in a large group. and the teacher lists
them on chart paper to be posted in the room as a future
resource.

On Thursday. students are actively
involved in an exercise using a theme-
related song or poem. again ying the
social studies orscience curriculum with
reading and writing (Dahl. Scharer.,
Lawson, Grogan, 20013, The song or
poem is displayed on an overhead pro-
fector or chart paper so children can
readfsing along. An extension of this
activity Is 1o use highlight tape or over-
head markers to locate sighi and patiem
words. Literacy-based community
building activities take approximately
15-20 minuies per day.

Literacy Centers

After completing literacy-based
communily tme. students move into
leracy centers. A work board. similar
tothe one designed by Fountas & Pinnell
(1996).is utilized as a management (ool
forsmall group asstgnmentx during guided reading. Icons
with key words direct students to their center work.
Students are placed into four heterogeneous groups and
choose among four literacy centers.

Literacy centers include writing center, language arts
(Words Galore), journal writing. word hunt, buddy read-
ing, listening, books. computers, pocket charts, and re-
search. In the writing center, children use a variety of
materials engaging in vartous steps of the writing pro-
cess. They can copy letters, form words. write stories,
create books, and use dictionaries and other resources to
develop skills at their own pace. The writing center
houses blank books, small marker boards and markers.
word cards with pictures. pictionaries. letter stamps,
writing projpts. stencils. pencils, crayons, lined and
unlined paper. envelopes, cards, and stabonary o creage
authentic writing experiences.

In the Words Galore center, children play with letters
andwords using various manipulauves. Playdough, sand,
flannel bourd stories and pictures. letter ules, word tiles,
magnetic words and pictures, vinyl cling words, word
family fliphooks und games such as Candyland. Letter
and Sight Waord Bingo and other teacher-made games
may be found in the Words Galore center. According (o
Carbo (1997), “pames provide multisensory learning
experiences that capitalize on students’ perceptual

Reading Around the Room

strengths while allowing structured peer interactions”

{p.68).

The journal writing cemer offers the student an
opportunity to continue morning journal

1999).

work or create a new picce of writing. The
emergent writer begins with pictures and
letters. These attempts when met with
praise. modeling and other reinforcemen
evolve into writing as a means of commu-
nication. Invented or sound spelling (in
recent literatare otten referred 10 as “trun-
sitionai spelhng”). is strongly encouraged.
Transitional spelling. spelling the way a
word sounds to the cmerging wriler, fos-
ters learning of phonics and encourages
children to begin 0 convey meaning and
write more elaborate stories before they
know how to produce the conventional
spelling of a word (Sampson. Rasinski.
and Sampson, 2003). As children move
through a variety of levels of invented
spelling. their writing transforms to con-
ventional or book spelling (Schickedaneg,

Throughout the classroom, Students
aclively participate in the word hunt Read-Around-the
Room (Fountas & Pinnell, 1996). Using a pointer, a child
practices reading environmental print. Props such as
safety glasses, clown glasses, and safe pointers are fo-

cated in this center.

Buddy reading can take place anywhere in the class-

room. Two children pan-
ner (o read to one another.
Partners may be on the
same or ditterent reading
ievels, which affords peer
and/or cross-age witoring,

The fistening center
contains books and tapes.
This center can either be
stationary or individual
tape players with head-
phones can be provided
allowing students to lis-
en to a story anywhere in
the classroom Response
sheets or journals are
available tor the students
as a form of documenta-
ton,
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The book cemer s nch with books of varying levels
ol difficulty. Many genres are represented in the book
center. Furniture for the book cenier consists of pillows,
beanbag chairs, a couch or futon, and a rocking chair.
Variows levels of lighting enhance aesthetics and add a
refaxing atmosphere to this center,

Students have access to several reading and writing
programs on the computer. Some of these programs are
free choice and others are specifically assigned for skill
enhancement. Children also may use this center 10 pub-
lish their writing.
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Susan Meade Lewis in conference with a young wrlter.

The pocker chart center displays songs or poems
previously learned. Students may manipulate words or
pictures or use highlighting tape to locate letters, words or
names. Props or puppets may also be included so children
can dramatize the song or poeni.

Inthe research censer, resource books and magazines
spur students” interest in gaining, i deeper understanding
of the themauc topic of study. This newly acquired
knowledge otten [eads 10 project work which encourages
coltaboration and utilization of higher order thinking
skills,

Guided Reading

Asstudents work independently ar collaboratively in
literacy centers. the teacher engages small groups in a
guided reading session. “Guided reading 1s a context in
which a teacher supports each reader’s development ol
effective strategies for processing novel texts at increas-
ingly challenging levels of difficulty, The teacher waorks
with a smali group of children who use similar reading
processes and are able 1o read similar levels of text with
support” (Fountas & Pinnell. 1996, p.2). The time spent
in guided reading allords the teacher an opportunity 10
learn about each child in regard to reading ability, which

guides the teacher in providing encouragement and sup-
portand moves the readertowards independence (Fountas
& Pinnell, 1996},

Students may be called at any time to resd 10 the
teaching assistant or volunteer while the teacher conducts
guided reading groups. Yolunteers are an importiant part
of the classroom setting. Volunteers should participate in
atraining session shout components and expectations ol
the reading and writing workshop.

Conclusion

According 10 Anderson (1993) multiage. heteroge-
neous grouping is the most natural learning environment
[or children. This developmentally appropriate approach
o leaching reading and writing in a primary mulliage
classroom respects the timing and pattern of growth of
each individual student. Reading and Writing Workshop
allows for the interaction ol students regardless of age or
ability and promotes independent and intrinsically moti-
vated learners. Each child learns tobecome a facilitator of
his/her own learning through active engagement i read-
mg and writing acuvities. Utilizing these effective reud-
ing and writing workshop components lays the tounda-
von for literacy development and allows the learner 1o
successfully begin his/her hteracy journey in school.
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