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During the College of Education admission board interview and during the semesters you are enrolled in SPED 3300, 4725, 4700, and student teaching, you are required to submit a professional portfolio to the special education faculty. The purpose of the portfolio review is to evaluate your development of knowledge and skills within the special education program standard areas and to evaluate your application of your knowledge and skills in your teaching.  

Portfolio Information Sessions are provided each semester. Notice of the information sessions will be posted in room 415 and announced by your special education instructors. Your advisor can also provide you with information on the information sessions. If you have questions about how to set up or what to include in your portfolio, please attend the information sessions. If you need additional assistance, you should make an appointment with your assigned advisor.

A Portfolio Evaluation Session will be scheduled near the end of each fall semester, and near the beginning and end of each spring semester. It is your responsibility to inquire about the evaluation date and make arrangements to turn in your portfolio for evaluation. Notice of the evaluation date will be posted in room 415 and announced by your special education instructors. Your advisor can also provide you with information on the evaluation session. A copy of your portfolio evaluation form will be kept in your student file in the special education office, and your overall score will be maintained within an electronic database.  The original evaluation form should be kept in your portfolio. 

How to Set Up Your Portfolio

Maintain your portfolio in a 3-ring binder notebook. The Special Education Program does not have regulations on size, color, or style of the notebook. Special Education program faculty discourage the use of plastic sleeves. Stapled, multiple page items should not be placed within plastic sleeves. Organize your portfolio with labeled section dividers. The section labels should be clearly visible beyond the edge of the pages of documents within the portfolio. The first divider should be titled “Professional Information” and should contain the following:

1.
Your resume,

2. Your transcripts,

3. Your Program of Studies with grades updated each semester, and

4. SAT, ACT, or Praxis I scores, and Praxis II scores.

Follow the professional information section with additional dividers, one for each of the Special Education Program Standards, placed in the notebook in the order they are listed in this information packet (Foundations, Development and Characteristics of Learners, Individual Learning Differences, etc.). Within each program standard section you will place a caption first, followed by supporting documentation. The required documentation for each program standard is listed in the “Description of ETSU Special Education Program Standards and Required Portfolio Entries” section of this information packet. Course numbers for required documents are listed on the portfolio evaluation form. Candidates who have transferred from another university should consult with their ETSU advisor to determine appropriate course/document substitutions.

Each semester, you are required to demonstrate your progress towards developing knowledge and skills in the program standards. For each program standard, you must include a caption that follows the guidelines listed below in the “Captions for Portfolio Entries” section, and supporting documentation (e.g., example lesson plans, IEPs, behavior management plans…). Two levels of documentation are required for each Program Standard:

Level 1 = 
Documentation that demonstrates that you are gaining initial knowledge in the standard. Appropriate types of documentation include tests, research papers, written assignments, and lesson plans or IEPs based on case studies. 

Level 2 = 
Documentation that provides evidence of your application of the program standard within an actual instructional environment. Appropriate types of documentation include lesson plans, unit plans, behavior modification plans, etc. that you implemented. Your portfolio entries must include documentation of the positive impact of your instruction on student learning. This means that you must include student performance data with your documentation or within your caption describe how you apply your knowledge/skills in the standard area to your teaching and how this impacts student learning.
Your goal is to submit one Level 1 caption and document and one Level 2 caption and document for each program standard (except for the Professional and Ethical Practice standard, which requires multiple Level 1 documents, and Development and Characteristics of Learners, which does not require Level 2 documentation). Start with the Level 1 documents. When adding new documentation within a program standard, place your new caption and supporting documentation at the front of the program standard section, followed by any previously evaluated caption and documentation. 

Prior to student teaching, you must submit your portfolio each semester until a minimum totaled score of 3 is achieved for each Level 1 program standard (see the evaluation form and grading rubric). You should also complete the Level 2 Instructional Planning and Assessment program standards prior to student teaching. By the end of student teaching, each Level 2 program standard must be documented with a score of 1 or better on the caption, quality of documentation, and impact on student learning. 

Captions for Portfolio Entries

A caption describes the documentation that you are providing in your portfolio. Captions should be written in this format:

A)
Program Standard Addressed, and Level: (List the Program Standard, List the level; e.g., “Program Standard: Foundations, Level 1”)
B) 
Date of Review: (This is the date of the portfolio evaluation – not the date that you completed the course assignment)
C)
Description of Documentation: (in paragraph format)

· Describe the documented entry.

(e.g., the entry may be a lesson plan, an IEP, a paper you wrote...)

· Describe the learning context 

(e.g., under what circumstances did you create the entry? List the class name, specifics of field placements, children you worked with, extent of the field placement… Did you complete the assignment by yourself, was it a group assignment, what role did you take in the group assignment…?)
D)
Reflection & Goals for Professional Development in this Program Standard: (in paragraph format)

· Provide written reflections on your growth and learning in the program standard area.

· Discuss your plans for continued growth and learning in this program standard (e.g., what are your goals for accomplishing proficiency in the next evaluation step?).

· Discuss the relevance of 
Portfolio Evaluation Grading Rubric

Caption

Score = 0

· Caption is missing.

· Caption is incomplete.

· Caption is not typed.

· Caption has excessive spelling and/or grammatical errors.

Score = 1
· Caption lists Program Standard and date, description of documentation, and reflection.

· Caption is typed but has spelling and/or grammatical errors.

Score = 2

· Caption lists Program Standard and date, description of documentation, and reflection.

· Caption has no spelling and/or grammatical errors.

· Reflection is of high quality with a clear connection to the Program Standard.

Quality of Documentation

Score = 0
· Documentation is missing or insufficient.

· Documentation does not support the Program Standard

· Documentation is of poor quality (indicated by grade received from the instructor).

Score = 1

· Documentation supports the Program Standard

· Documentation is of average quality (indicated by grade received from the instructor).

Score = 2

· Documentation supports the Program Standard

· Documentation is of high quality (indicated by grade received from the instructor or your grade plus revisions you made after the grade was received).

Impact on Student Learning

Score = 0

· No evidence of the impact on student learning is provided.

Score = 1
· Documentation provides evidence of application of the program standard within an actual instructional environment (with child or adult learners). 

· Documentation is of average quality; the positive impact of instruction on student learning is provided.

· The intensity of the instruction and/or effects on the learner (child) are limited. 

Score = 2
· Documentation provides evidence of application of the program standard within an actual instructional environment (with child and/or adult learners). 

· Documentation of the effect of instruction on the learner, within a carefully planned instructional unit or program, is clearly documented. The instructional unit is planned and implemented by candidate within an intensive setting (typically field practicum, student teaching, or advanced practicum).

· Documentation is of high quality and the positive impact of instruction on student learning is provided.

Procedures for Resubmitting Portfolio Captions and Documentation

To Improve Scores

After a Program Standard has been evaluated, if you have made improvements and wish to earn a higher score on your caption, documentation, or impact on student learning, you may resubmit the items at a subsequent evaluation session.   

Resubmitting a Caption and Documentation

1. Leave the old caption and documentation in your portfolio.

2. Place your new caption and documentation in front of the old documents 

(i.e., they should be in this order: 1) new caption, 2) new or added documentation, 3) old caption, and 4) old documentation). A new caption and document will not be evaluated unless the old caption and document is also provided.
3. Within the new caption under “Date of Review,” put the current evaluation date and the words, “Second Submission of Caption and Documentation.”  

For example:

Date of Review: December 4, 2009 – Second Submission of Caption and Documentation

4. On the Portfolio Evaluation Form in front of the “Ready for Evaluation” column, write “Resubmit” and the re-evaluation date.
5. After the new caption and documentation have been evaluated, you may remove the old caption and documentation.

Resubmitting a Caption Only

1. Leave the old caption and documentation in your portfolio. A new caption will not be evaluated unless the old caption and document is also provided.
2. Place your new caption in front of the old documents 

(i.e., they should be in this order: 1) new caption, 2) old caption, and 3) old documentation).

3. Within the new caption under “Date of Review,” put the current evaluation date and the words, “Second Submission of Caption.”  

For example:

Date of Review: December 3, 2009 – Second Submission of Caption

4. On the Portfolio Evaluation Form in front of the “Ready for Evaluation” column, write “Resubmit” and the re-evaluation date.
5. After the new caption has been evaluated, you may remove the old caption.

Description of ETSU Special Education Program Standards

(Adapted primarily from the Council for Exceptional Children’s Content Standards)

and
Required Portfolio Entries

This list of recommended portfolio entries is provided to assist you in determining appropriate portfolio documentation for each of the Special Education Program Standards. If a listed assignment was not required when you were enrolled in a course, or if you are a transfer student and completed coursework at other institutions, then you must substitute other documentation that meets the standard. Remember, only one Level 1 and one Level 2 document is required for each program standard (except the Professional and Ethical standard, which requires multiple documents). If you have questions about particular substitutions, please consult your special education advisor. 

Please note the differences between “Level 1” and “Level 2”:

Level 1 = 
Documentation that demonstrates that you are gaining initial knowledge in the standard. Appropriate types of documentation include tests, research papers, written assignments, and lesson plans or IEPs based on case studies. 

Level 2 = 
Documentation that provides evidence of your application of the program standard within an actual instructional environment. Appropriate types of documentation include lesson plans, unit plans, behavior modification plans, etc. that you implemented. Your portfolio entries must include documentation of the positive impact of your instruction on student learning. This means that you must include student performance data with your documentation, and within your caption describe how your skills in the standard area impacted student learning.

Notes:

1.
"Exceptional Condition" is used throughout program standard descriptions to include both single and co-existing conditions. These may be two or more disabling conditions or exceptional gifts or talents coexisting with one or more disabling condition.
2.
"Special Curricula" is used throughout to denote curricular areas not routinely or addressed in general curricula, e.g., social, communication, motor, independence, self-advocacy.

Standard 1: Foundations

Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence practice, including assessment, instructional planning, implementation, and program. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services. They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.

Required Portfolio Entries for Standard 1: Foundations

Level 1,
EDFN 2100 – Personal Belief Statement
Level 2,
Praxis II exam scores, no caption required.
Standard 2: Development and Characteristics of Learners

Special educators know and demonstrate respect for their students first as unique human beings (caring). Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN). Moreover, special educators understand how exceptional conditions1 can interact with the domains of human development and they use this knowledge to respond to the varying (diverse) abilities and behaviors of individual’s with ELN. Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community (social responsibility). 

Required Portfolio Entries for Standard 2: Development and Characteristics of Learners

Level 1,
SPED 2300 - Pre/Post Role Perception
OR
Level 1,
SPED 4700 - Accommodation Plan
Level 2,
No Level 2 document required. 
Standard 3: Individual Learning Differences

Special educators understand the effects that an exceptional condition can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures (diversity) can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. Special educators provide effective language models, and they use communication strategies and resources to facilitate understanding of subject matter for individuals with ELN, including those whose primary language is not English. The understanding of these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. Special Educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication and participation of individuals with exceptional needs.

Required Portfolio Entries for Standard 3: Individual Learning Differences

Level 1,
SPED 3445 – AT Project
OR

Level 1,
SPED 4750 – ITP outcome statements & goal sheets

Level 2,
SPED 4850 – Lesson Plan with adaptation for individual learning needs with documentation that this lesson plan was observed by your ETSU supervisor. (Note: The same lesson plan may not be used for both Individual Learning Differences and Instructional Strategies standards.)
Standard 4: Instructional Strategies

Special educators posses a repertoire of evidence-based instructional strategies for individualized instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general (application of general knowledge) and special curricula2 (content and professional knowledge) and to appropriately modify learning environments for individuals with ELN. Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction. 
Required Portfolio Entries for Standard 4: Instructional Strategies

Level 1,
SPED 4700 - Strategy Presentation
OR
Level 1,
SPED 4497 - Learning Strategy Project
Level 2,
SPED 4850 – Lesson plan with evidence-based documentation with documentation that this lesson plan was observed by your ETSU supervisor. (Note: The same lesson plan may not be used for both Individual Learning Differences and Instructional Strategies standards.)
Standard 5: Learning Environments and Social Interactions

Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues (application of general knowledge) integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others, such as classroom volunteers and tutors. 

Required Portfolio Entries for Standard 5: Learning Environments and Social Interactions
Level 1,
SPED 3365 - Ecological Assessment Project
OR
Level 1,
SPED 3400 - Classroom Management Plan/Design
OR
Level 1,
SPED 4725/4411 - FBA/BIP
Level 2,
SPED 4850 - Behavior Change Project.
Standard 6: Instructional Planning

Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general (application of general knowledge) and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to elementary school and from secondary settings to a variety of postsecondary work and learning contexts. 

Required Portfolio Entries for Standard 6: Instructional Planning

Level 1,
SPED 3300 - Lesson Plan
OR
Level 1,
SPED 3365 - Instructional Plan
Level 2,
SPED 4700/4710 - Implement Lesson Plan and Reflection 

Standard 7: Assessment

Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general curriculum and to participate in school, system, and statewide assessment programs. Special educators regularly monitor the progress of individuals with ELN in general (application of general knowledge) and special curricula. Special educators use appropriate technologies to support their assessments.

Required Portfolio Entries for Standard 7: Assessment

Level 1,
SPED 4477 - Assessment PLAFP Goals: Assessment to Goal Assignment
OR
Level 1,
SPED 4757 - Instructional Unit
Level 2,
SPED 4757/4710 or SPED 4850 - Assessment of Effective Teaching within the guided practice stage of an implemented lesson.
Standard 8: Professional and Ethical Practice

Special educators are guided by the profession’s ethical and professional practice (professional knowledge) standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.

Required Portfolio Entries for Standard 8: Professional and Ethical Practice

Multiple documents are required for the Professional and Ethical Practice standard:

1) College of Education Admissions Board Evaluation form - submit this form as a Level 1 document with a caption that describes your knowledge/skills in Professional and Ethical Practice.
2) SPED 3410 - Interpersonal Skills and Dispositions Assessment completed by ETSU Supervisor
3) SPED 4411 - Interpersonal Skills and Dispositions Assessment completed by ETSU Supervisor
4) SPED 4710 - Interpersonal Skills and Dispositions Assessment completed by ETSU Supervisor
5) SPED 4850 - Summative Evaluation of Teaching and Interpersonal Skills and Dispositions Assessment
Standard 9: Collaboration

Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services.

Required Portfolio Entries for Standard 9: Collaboration

Level 1,
SPED 4487 – True Directions Project, problem solving videotape, or collaborative project 

Level 2,
SPED 4850 – True Directions IEP Planning Process with Reflection
Special Education Program Content Standards

Depicting the Relationship to College of Education, CEC, and INTASC Standards

The Special Education Program Standards incorporate the standards, including knowledge, skills, and dispositions, from the following:

1. ETSU’s College of Education Skill Dimensions (COE)

2. Council for Exceptional Children’s Professional Standards (CEC)

3. Interstate New Teacher Assessment and Support Consortium, model standards for beginning teacher licensing and development (INTASC)

The list below shows how the CEC, COE, and INTASC standards are related to the Special Education Program’s Content Standards.

	Foundations

· General Knowledge (COE)

· Content Knowledge (COE)

· Subject Knowledge/Concepts (INTASC)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)

Development and Characteristics of Learners

· Content Knowledge (COE)

· Professional Knowledge (COE)

· Intellectual/Social/Personal Development (INTASC)

· Language (CEC)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)

Individual Learning Differences

· Content Knowledge (COE)

· Professional Knowledge (COE)

· Language (CEC)

· Individual Differences (INTASC)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)

Instructional Strategies

· Instructional Differences (INTASC)

· Diversity, Caring and Social Responsibility (COE)

· Caring (COE)

· Social Responsibility (COE)

Learning Environments and Social Interactions

· Classroom Management

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)
	Instructional Planning

· Professional Knowledge (COE)

· Reflective Practice (COE)

· Instructional Planning (INTASC)

· Reflective Practitioner (INTASC)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)

Assessment

· Professional Knowledge (COE)

· Assessment (INTASC)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)

Professional and Ethical Practice

· Lifelong Learning (COE)

· Leadership (COE)

· Reflective Practitioner (INTASC)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)

Collaboration and Communication

· Communication (INTASC)

· Collaboration (INTASC, COE)

· Diversity (COE)

· Caring (COE)

· Social Responsibility (COE)
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